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PURPOSE

@wolyze the practices that challenge the formd%
the secondary school from the institutional curricular

implementation in the key of inclusion. Within the
schools there are countless experiences that assume
the challenge of transforming the traditional school
format of secondary school in order to achieve the
real inclusion of young people for whom the
secondary school was not thought, that is: entrance,
permanence, learning and graduation in a timely
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CURRICULAR POLICIES
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GENERAL OBJECTIVE

Analyze how institutional curricular devices are
designed and developed Iin secondary schools
based on franslation processes of curricular policies.
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Specific
objectives

1. To investigate how institutional curricular devices
dialogue with the curricular policies of the macro and
meso levels around inclusion for secondary
education.

2. To identify which curricular devices are designed
and developed by secondary schools to guarantee
obligatoriness and inclusion.

3. To analyze the way in which teaching and
evaluation practices are discussed with the curricular
devices designed and developed by secondary
schools to guarantee obligatoriness and inclusion.

4. To know what is the learning that students build in a
school that generates curricular devices in order to
guarantee the obligatoriness and inclusion.
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STARTING POINT

Universalize the
secondary
education

(Pineau and

Southwell, 2010).

School culture

(Vinao, 2002).
Iron fripod
(Terigi, 2008).
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THEORETICAL ECLECTICISM
(NAVARRETE CAZALES, 2009)

e Curriculum as a
complicated
conversation
(Pinar, 2014)

e Social Contours
(De Alba, 2007).

e Cultural,
experiencial,
generational
knowledge
(Lyotard, 1987).

Postmodernism

Poststructuralism

e Translafion
(Casimiro Lopes,
2013).

e Event (Badiou,
2013).
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e School as a
modern and
colonial
construction
(Mignolo, 2000;
Castro- Gomez,
2000).

» Sociology of
absences and
sociology of
emergences (De
Souza Santos, 2006)

Postcolonialism



CONSTRUCTION OF METHODOLOGICAL
AND ANATLYTICAL TOOLS

{In’rerpre’ro’rive logic

» Theoretical Eclecticism (Navarrete Cazales, 2009).
 Political Analysis of Discourse (Buenfil Burgos, 2012).
» Genealogical Study (Foucault, 1979).

o Autobiography (Pinar, 2014).

e Biographical space (Arfuch, 2002).

[Fieldwork

* Interviews (Taylor y Bodgan, 1987).

e Currere method (Pinar, 2014).

* Analysis of documents (Sautu, 2005).
* Photographic record (Serrano, 2008).
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The institutional
micro level as a
franslation of
curricular
policies

UNESCO
Education for All

Law 26.206
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MI VESTIMENTA NO

< DEFINE MI FORMA
DE SER
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Women are frained to take any
position in society, predjudices
lead you to say that we can
only wash the dishes

TE

uu-lVAN A DECIR
LAVAR PLATOS")

QUE SOLO PODEMog

| am not a colour, | am ¢
human
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FINAL REFLECTIONS

The instifutional micro level is thus consfituted
in the space and fime that makes possible
the concretion of the curricular policies of the
macro and meso level. It is in the parficular,
local that does not lose sight of the globadl,
where inclusion is a fact and the right to
education a reality.
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